
E M P I

Focus
Writing has a sharp distinct 

focus.  The author's 
purpose is evident.

Writing has a clear focus. Most 
sentences stay on topic.

Writing has an unclear focus. Does not 
stay on topic. No evidence of a topic.

Content

Complex and varied 
supportive details that 
correspond with the 

purpose of writing.  At least 
4 paragraphs.

Well developed supportive details 
that correspond with the purpose 
of writing.  At least 3 paragraphs.

Supportive details that are repetitive or 
may not correspond with the purpose of 

writing.  At least 3 paragraphs.

Very little or no supportive details.  
Less than 3 paragraphs.

Organization

Writes with a clear, logical 
beginning, middle, and 

ending using good 
transitions.

Writes with an acceptable 
beginning, middle, and ending.

Writes with some organization, but no 
clear beginning, middle, and ending. Little or no attempt at organization.

Style

Consistently uses exact 
words and  colorful 

language with varied 
sentences. 

Uses some descriptive language 
and some varied sentences.

Uses limited descriptive language and 
limited varied sentences.

Little variety in word choice or 
sentence structure.

Conventions

Uses proper capitalization 
and correct 

punctuation(.,!,?, quotation 
marks and  commas) 

consistently. Sentences are 
well formed.  Few spelling 

and grammar errors.

Uses capitalization and 
punctuation (.,!,? and commas) 

correctly in most sentences.  
Sentence formation is adequate. 

Few spelling and grammar errors.

Uses some capitalization and 
punctuation.  Sentence formation is 
poor. Some spelling and grammar 

errors.

Uses little capitalization and 
punctuation. Sentence formation is 
poor.  Many spelling and grammar 

errors. 

Identifies grammatical 
structures

NA
Correctly identifies grammatical 

structures during grammar 
instruction. (GUM practice)

Inconsistently identifies grammatical 
structures during grammar instruction. 

(GUM practice)

Student needs additional support and 
scaffolding to identify grammatical 

structures during grammar 
instruction. (GUM practice)

E M P I

Focus
Writing has a sharp distinct 

focus.  The author's 
purpose is evident.

Writing has a clear focus. Most 
sentences stay on topic.

Writing has an unclear focus. Does not 
stay on topic. No evidence of a topic.

Content

Complex and varied 
supportive details that 
correspond with the 

purpose of writing.  At least 
5 paragraphs.

Well developed supportive details 
that correspond with the purpose 
of writing.  At least 4 paragraphs.

Supportive details that are repetitive or 
may not correspond with the purpose of 

writing.  At least 3 paragraphs.

Very little or no supportive details.  
Less than 3 paragraphs.

Organization

Writes with a clear, logical 
beginning, middle, and 

ending using good 
transitions.

Writes with an acceptable 
beginning, middle, and ending.

Writes with some organization, but no 
clear beginning, middle, and ending. Little or no attempt at organization.

Style

Consistently uses exact 
words and  colorful 

language with varied 
sentences. 

Uses some descriptive language 
and some varied sentences.

Uses limited descriptive language and 
limited varied sentences.

Little variety in word choice or 
sentence structure.

Conventions

Uses proper capitalization 
and correct 

punctuation(.,!,?, quotation 
marks and  commas) 

consistently. Sentences are 
well formed.  Few spelling 

and grammar errors.

Uses capitalization and 
punctuation (.,!,? and commas) 

correctly in most sentences.  
Sentence formation is adequate. 

Few spelling and grammar errors.

Uses some capitalization and 
punctuation.  Sentence formation is 
poor. Some spelling and grammar 

errors.

Uses little capitalization and 
punctuation. Sentence formation is 
poor.  Many spelling and grammar 

errors. 

Identifies grammatical 
structures

NA
Correctly identifies grammatical 

structures during grammar 
instruction. (GUM practice)

Inconsistently identifies grammatical 
structures during grammar instruction. 

(GUM practice)

Student needs additional support and 
scaffolding to identify grammatical 

structures during grammar 
instruction. (GUM practice)

E M P I

Focus
Writing has a sharp 
distrinct focus.  The 

author's purpose is evident. 

Writing has a sharp distinct focus.  
The author's purpose is evident.

Writing has a clear focus. Most 
sentences stay on topic.

Writing has an unclear focus. Does 
not stay on topic.

Fourth Grade Writing Rubric 1st Marking Period

Fourth Grade Writing Rubric 2nd Marking Period

Fourth Grade Writing Rubric 3rd Marking Period



Content

Complex and varied 
supportive details that 
corresponds with the 

purpose of writing.  More 
than 5 paragraphs.

Well developed supportive details 
that correspond with the purpose 
of writing. At least 5 paragraphs

Supportive details that are repetitive or 
may not correspond with the purpose of 

writing.  At least 4 paragraphs.

Very little or no supportive details.  
Less than 3 paragraphs.

Organization

Writes with a clear, logical 
beginning, middle and 

ending using subtle 
transitions (moving away 
from the use of transition 

words)

Writes with a clear, logical 
beginning, middle, and ending 

using good transitions.

Writes with an acceptable beginning, 
middle, and ending.

Writes with some organization, but 
no clear beginning, middle, and 

ending.

Style

Consistently uses exact 
words and  colorful 

language with varied 
sentences. Voice is 

expressive and confident.

Consistently uses exact words and  
colorful language with varied 

sentences. 

Uses some descriptive language and 
some varied sentences.

Uses limited descriptive language 
and limited varied sentences.

Conventions

Uses proper capitalization 
and correct 

punctuation(.,!,?, quotation 
marks and  commas)  

consistently. Sentences are 
well formed.  All words are 

spelled correctly. No 
grammar errors.

Uses proper capitalization and 
correct punctuation (.,!,? and 

commas) consistently.  Sentence 
are well formed.  All words are 
spelled correctly.  Few grammar 

errors.

Uses capitalization and punctuation 
correctly in most sentences.  Sentence 

formation is adequate. Few spelling and 
grammar errors.

Uses some capitalization and 
punctuation.  Sentence formation is 
poor. Some spelling and grammar 

errors.

Identifies grammatical 
structures

NA
Correctly identifies grammatical 

structures during grammar 
instruction. (GUM practice)

Inconsistently identifies grammatical 
structures during grammar instruction. 

(GUM practice)

Student needs additional support and 
scaffolding to identify grammatical 

structures during grammar 
instruction. (GUM practice)



M P I

Works appropriately 
on independent tasks 

The student consistently 
works appropriately on 

independent tasks. 

The student needs 
some reminders to 

work appropriately on 
independent tasks. 

The student needs many 
reminders to work 
appropriately on 

independent tasks. 

Stays on task

The student consistently 
stays on task while 

completing an 
assignment.

The student needs 
some reminders to stay 

on task while 
completing an 
assignment.

The student needs many 
reminders to stay on task 

while completing an 
assignment.

Follows directions The student consistently 
follows directions. 

The student needs 
some reminders to 
follow directions.

The student needs many 
reminders to follow 

directions.

Organizes belongings

The student 
independently organizes 
their belongings in the 

classroom.

The student needs 
some reminders to 

organize their 
belongings in the 

classroom.

The student needs many 
reminders to organize their 

belongings in the 
classroom.

Puts forth best effort
The student consistently 

puts forth their best 
effort.

The student needs 
some reminders to put 
forth their best effort.

The student needs many 
reminders to put forth their 

best effort.

Completes satisfactory 
work on time

The student completes 
work in a timely and 
satisfactory manner.

The student needs 
some reminders to 
complete work in a 

timely and satisfactory 
manner.

The student needs many 
reminders to complete 
work in a timely and 
satisfactory manner.

Produces neat work The student consistently 
produces neat work.

The student needs 
some reminders to 
produce neat work.

The student needs many 
reminders to produce neat 

work.

Works appropriately 
in small groups

The student works 
appropriately in small 

group settings.

The student needs 
some reminders to 

work appropriately in 
small group settings.

The student needs many 
reminders to work 

appropriately in small 
group settings.

Works appropriately 
in large groups

The student works 
appropriately in large 

group settings.

The student needs 
some reminders to 

work appropriately in 
large group settings.

The student needs many 
reminders to work 

appropriately in large 
group settings.

Writes legibly
The student consistently 

writes legibly in both 
cursive and print.

The student needs 
some reminders and 

models to write legibly 
in both cursive and 

print.

The student needs many 
reminders and models to 

write legibly in both 
cursive and print.

4th Grade Learner Qualities



M P I

Pays attention
The student consistently 
pays attention to others 

or a task.

The student needs some 
reminders to pay attention to 

others or a task. 

The student needs many reminders to 
pay attention to others or a task. 

Displays a positive 
attitude

The student consistently 
shows a positive 

attitude.

The student needs some 
reminders to show a positive 

attitude.

The student does not display a 
positive attitude.

Demonstrates self-
control

The student consistently 
demonstrates self-

control.

The student needs some 
reminders to demonstrate self-

control. 

The student needs many reminders 
regarding his/her ability to 
demonstrate self-control.

Assumes responsibility
The student consistently 
assumes responsibility 
for his/her behavior.

The student needs some 
reminders to assume 

responsibility for his/her 
behavior. 

The student needs many reminders to 
assume responsibility for his/her 

behavior.  

Independently resolves 
a problem or conflict

The student consistently 
and independently 

resolves a problem or 
conflict. 

The student needs some 
reminders to resolve a problem 

or conflict.

The student needs many reminders to 
resolve a problm or conflict.

Respects adults, peers 
and property

The student consistently 
shows respect to adults, 

peers and property.

The student needs some 
reminders to show respect to 
adults, peers and property.

The student needs many reminders to 
show respect to adults, peers and 

property.

Obeys school rules The student consistently 
obeys school rules.

The student needs some 
reminders to consistently obey 

school rules.

The student needs many reminders to 
consistently obey school rules.

Obeys school rules The student consistently 
obeys school rules.

The student needs some 
reminders to consistently obey 

school rules.

The student needs many reminders to 
consistently obey school rules.

4th Grade Social Behaviors



E M P I

Describes civil participation and 
lawmaking NA Can fully describe civil 

participation and lawmaking 
Can partially describe civil 

participation and lawmaking 
Unable to describe civil participation and 

lawmaking 

Explains supply and demand; 
explains taxation NA Can fully explain supply and 

demand; explain taxation
Can patially explain supply and 

demand; explain taxation
Unable to explain supply and demand; unable 

to explain taxation

Uses map features to 
understand our world NA Consistently uses map features 

to understand our world 
Inconsistently uses map features to 

understand our world 
Unable to use map features to understand our 

world 

Understands North American 
History from the 15th century 

through the 18th century
NA

Can fully understand North 
American History from the 15th 

century through the 18th 
century

Can partially understand North 
American History from the 15th 
century through the 18th century

 Unable to demonstrate understanding of  
North American History from the 15th century 

through the 18th century without significant 
adult promoting 

4th Grade Social Studies



E M P I

Identifies and explains how 
adaptation helps organisms to 

survive
NA

Student independently identifies and 
explains adaptations and their role in 

the animal's survival.

Student identifies and explains 
adaptations and their role in the 
animal's survival with teacher 

guidance.

Student is unable to identify and 
explain adaptations and their role in 

the animal's survival.

Identifies the ways that 
environmental changes and 

pollution impact natural systems
NA

Student independently identifies the 
ways that environmental changes and 

pollution impact natural systems.

Student identifies the ways that 
environmental changes and pollution 
impact natural systems with teacher 

guidance. 

Student is unable to identify the ways 
that environmental changes and 

pollution impact natural systems.

Describes various forms of energy NA
Student independently demonstrates 
understanding of various forms of 

energy.

Student demonstrates understanding 
of various forms of energy with 

teacher guidance.

Student is unable to  demonstrates 
understanding of various forms of 

energy.

Explains how motion of the Earth 
and moon relate to time 

measurement
NA

Student independenlty demonstrates 
understanding of the sun-earth-moon 

system and its effect on time 
measurements on earth

Student demonstrates understanding 
of the sun-earth-moon system and its 
effect on time measurements on earth 

with teacher guidance.

Students are unable to understand the 
sun-earth-moon system and its effect 

on time measurements on earth.

Recognizes and uses the elements 
of scientific inquiry to solve 

problems
NA Student consistently uses the Scientific 

Method to solve problems.
Student uses the Scientific Method to 
solve problems with teacher guidance.

Student is unable to use the Scientific 
Method to solve problems.

4th Grade Science



E M P I

Uses syllable types decode (read) 
words

NA

When presented with 
multi-syllabic words the 
child can automatically 
identify each syllable 

type and accurately read 
the words.

When presented with 
multi-syllabic words the 
child can inconsistently 
identify each syllable 

type to correctly read the 
words. 

When presented with multi-
syllabic words the child can not 
identify each syllable type and 

needs continued direct 
instruction in syllable types to 

read words accurately. 

Uses syllable types to encode (spell) 
words 

NA

When presented with 
multi-syllabic words the 
child can automatically 
and accurately spell the 

words.

When presented with 
multi-syllabic words the 
child can inconsistently 

spell the words.

When presented with multi-
syllabic words the child can not 
identify each syllable type and 

needs continued direct 
instruction in syllable types to 

spell words accurately. 

E M P I

Uses syllable types decode (read) 
words NA

When presented with 
multi-syllabic words the 
child can automatically 
identify each syllable 

type and accurately read 
the words.

When presented with 
multi-syllabic words the 
child can inconsistently 
identify each syllable 

type to correctly read the 
words. 

When presented with multi-
syllabic words the child can not 
identify each syllable type and 

needs continued direct 
instruction in syllable types to 

read words accurately. 

Uses syllable types to encode (spell) 
words NA

When presented with 
multi-syllabic words the 
child can automatically 
and accurately spell the 

words.

When presented with 
multi-syllabic words the 
child can inconsistently 

spell the words.

When presented with multi-
syllabic words the child can not 
identify each syllable type and 

needs continued direct 
instruction in syllable types to 

spell words accurately. 

E M P I

Uses syllable types decode (read) 
words NA

When presented with 
multi-syllabic words the 
child can automatically 
identify each syllable 

type and accurately read 
the words.

When presented with 
multi-syllabic words the 
child can inconsistently 
identify each syllable 

type to correctly read the 
words. 

When presented with multi-
syllabic words the child can not 
identify each syllable type and 

needs continued direct 
instruction in syllable types to 

read words accurately. 

Uses syllable types to encode (spell) 
words NA

When presented with 
multi-syllabic words the 
child can automatically 
and accurately spell the 

words.

When presented with 
multi-syllabic words the 
child can inconsistently 

spell the words.

When presented with multi-
syllabic words the child can not 
identify each syllable type and 

needs continued direct 
instruction in syllable types to 

spell words accurately. 

4th Grade Phonics Rubric 1st Marking Period

4th Grade Phonics Rubric 2nd Marking Period

4th Grade Phonics Rubric 3rd Marking Period



E M P I

Reads grade-level passages 
with automaticity to 

support comprehension

The student is able to read 
text fluently and 

automatically at a rate of 
greater than 104 WCPM.

The student is able to read text 
fluently and automatically at a rate 

of 90-103 WCPM.

The student is able to read text fluently 
and automatically at a rate of 70-89 

WCPM.

The student is able to read text 
fluently and automatically at a rate of 

less than 70 WCPM.

Reads grade-level passages 
with accuracy to support 

comprehension

The student demonstrates 
98% accuracy in oral 

reading.

The student demonstrates 96-97% 
accuracy in oral reading.

The student demonstrates 93-95% 
accuracy in oral reading.

The student demonstrates less than 
93% accuracy in oral reading.

Demonstrates phrasing, 
expression, and attends to 

punctuation
N/A

The student consistently 
demonstrates phrasing, expression, 

and attends to end punctuation.

The student inconsistently demonstrates 
phrasing and expression, and may not 

attend to end punctuation.

The student needs teacher reminders 
and modeling of text to demonstrate 
phrasing, expression, and to attend to 

end punctuation.

Decodes multi-syllabic 
words N/A

The student consistently and 
automatically uses a variety of 

strategies to decode multi-syllabic 
words.

The student uses a variety of strategies 
to decode multi-syllabic words, but they 

are not consistent and automatic.

The student uses a variety of 
strategies to decode multi-syllabic 
words with the assistance of the 

teacher.

E M P I

Reads grade-level passages 
with automaticity to 

support comprehension

The student is able to read 
text fluently and 

automatically at a rate of 
greater than 121 WCPM.

The student is able to read text 
fluently and automatically at a rate 

of 103-120 WCPM.

The student is able to read text fluently 
and automatically at a rate of 79-102 

WCPM.

The student is able to read text 
fluently and automatically at a rate of 

less than 79 WCPM.

Reads grade-level passages 
with accuracy to support 

comprehension

The student demonstrates 
99% accuracy in oral 

reading.

The student demonstrates 97-98% 
accuracy in oral reading.

The student demonstrates 94-96% 
accuracy in oral reading.

The student demonstrates less than 
94% accuracy in oral reading.

Demonstrates phrasing, 
expression, and attends to 

punctuation
N/A

The student consistently 
demonstrates phrasing, expression, 

and attends to end punctuation.

The student inconsistently demonstrates 
phrasing and expression, and may not 

attend to end punctuation.

The student needs teacher reminders 
and modeling of text to demonstrate 
phrasing, expression, and to attend to 

end punctuation.

Decodes multi-syllabic 
words

N/A

The student consistently and 
automatically uses a variety of 

strategies to decode multi-syllabic 
words.

The student uses a variety of strategies 
to decode multi-syllabic words, but they 

are not consistent and automatic.

The student uses a variety of 
strategies to decode multi-syllabic 
words with the assistance of the 

teacher.

E M P I

Reads grade-level passages 
with automaticity to 

support comprehension

The student is able to read 
text fluently and 

automatically at a rate of 
greater than 133 WCPM.

The student is able to read text 
fluently and automatically at a rate 

of 115-132 WCPM.

The student is able to read text fluently 
and automatically at a rate of 95-114 

WCPM.

The student is able to read text 
fluently and automatically at a rate of 

less than 94 WCPM.

Reads grade-level passages 
with accuracy to support 

comprehension

The student demonstrates 
100% accuracy in oral 

reading.

The student demonstrates 98-99% 
accuracy in oral reading.

The student demonstrates 95-97% 
accuracy in oral reading.

The student demonstrates less than 
94% accuracy in oral reading.

Demonstrates phrasing, 
expression, and attends to 

punctuation
N/A

The student consistently 
demonstrates phrasing, expression, 

and attends to end punctuation.

The student inconsistently demonstrates 
phrasing and expression, and may not 

attend to end punctuation.

The student needs teacher reminders 
and modeling of text to demonstrate 
phrasing, expression, and to attend to 

end punctuation.

Decodes multi-syllabic 
words N/A

The student consistently and 
automatically uses a variety of 

strategies to decode multi-syllabic 
words.

The student uses a variety of strategies 
to decode multi-syllabic words, but they 

are not consistent and automatic.

The student uses a variety of 
strategies to decode multi-syllabic 
words with the assistance of the 

teacher.

Fourth Grade Fluency Rubric 1st Marking Period

Fourth Grade Fluency Rubric 2nd Marking Period

Fourth Grade Fluency Rubric 3rd Marking Period



E M P I

Uses a variety of 
strategies to 

determine meaning 
N/A

Consistently determines or 
clarifies the meaning of unknown 
words and phrases based on grade 
level reading and content choosing 

flexibly from strategies such as 
word parts, synonyms and 

antonyms, multiple meaning 
words, and context clues.

Inconsistently determines or clarifies the 
meaning of unknown words and phrases 
based on grade level reading and content 
choosing flexibly from strategies such as 

word parts, synonyms and antonyms, 
multiple meaning words, and context clues.

Is unable to independently determine or 
clarify the meaning of unknown words and 
phrases based on grade level reading and 
content choosing flexibly from strategies 

such as word parts, synonyms and antonyms, 
multiple meaning words, and context clues.

E M P I

Uses a variety of 
strategies to 

determine meaning 
N/A

Consistently determines or 
clarifies the meaning of unknown 
words and phrases based on grade 
level reading and content choosing 

flexibly from strategies such as 
word parts, synonyms and 

antonyms, multiple meaning 
words, and context clues.

Inconsistently determines or clarifies the 
meaning of unknown words and phrases 
based on grade level reading and content 
choosing flexibly from strategies such as 

word parts, synonyms and antonyms, 
multiple meaning words, and context clues.

Is unable to independently determine or 
clarify the meaning of unknown words and 
phrases based on grade level reading and 
content choosing flexibly from strategies 

such as word parts, synonyms and antonyms, 
multiple meaning words, and context clues.

E M P I

Uses a variety of 
strategies to 

determine meaning 
N/A

Consistently determines or 
clarifies the meaning of unknown 
words and phrases based on grade 
level reading and content choosing 

flexibly from strategies such as 
word parts, synonyms and 

antonyms, multiple meaning 
words, and context clues.

Inconsistently determines or clarifies the 
meaning of unknown words and phrases 
based on grade level reading and content 
choosing flexibly from strategies such as 

word parts, synonyms and antonyms, 
multiple meaning words, and context clues.

Is unable to independently determine or 
clarify the meaning of unknown words and 
phrases based on grade level reading and 
content choosing flexibly from strategies 

such as word parts, synonyms and antonyms, 
multiple meaning words, and context clues.

Fourth Grade Vocabulary Rubric 1st Marking Period

Fourth Grade Vocabulary Rubric 2nd Marking Period

Fourth Grade Vocabulary Rubric 3rd Marking Period



E M P I

Uses metacognitive 
thinking strategies to 

comprehend text 

The student uses metacognitive 
thinking strategies to comprehend 

text from a text level of a DRA 40 or 
greater.

The student uses metacognitive 
thinking strategies to 

comprehend text from a text 
level of a DRA 38.

The student uses metacognitive 
thinking strategies to comprehend 

text from a text level of a DRA 
34.

The student uses metacognitive 
thinking strategies to comprehend 
text from a text level of a DRA 30.

Identifies and compares 
the use of story 

elements within and 
among text 

The student identifies and compares 
story elements from a text level of a 

DRA 40 or greater.

The student identifies and 
compares the story elements 

from a text level of a  DRA 38.

The student identifies and 
compares the story elements from 

a text level of a DRA 34.

The student identifies and compares 
the story elements froma text level of 

a DRA 30. 

Identifies and compares 
the use of main idea & 

details within and 
among texts

NA NA NA NA

Identifies and uses 
inferences, conclusions, 

& generalizations to 
interpret text

NA NA NA NA

Identifies and uses text 
organization to 

interpret text (1.1.3.D)
NA NA NA NA

Identifies and 
interprets figurative 

language in text 
NA NA NA NA

Responds in writing to 
text dependent 

questions citing text 
evidence 

NA

Using the PSSA Text 
Dependent Analysis Rubic the 
students responds in writing to 

a text dependent question with a 
score of 2, 3 or 4.

Using the PSSA Text Dependent 
Analysis Rubic the students 
responds in writing to a text 

dependent question with a score 
of 1.

Using the PSSA Text Dependent 
Analysis Rubic the students responds 

in writing to a text dependent 
question with a score of 0.

E M P I

Uses metacognitive 
thinking strategies to 

comprehend text 

The student uses metacognitive 
thinking strategies to comprehend 

text from a text level of a DRA 50 or 
greater.

The student consistently uses 
metacognitive thinking 

strategies to comprehend text 
from a text level of a DRA 40.

The student inconsistently uses 
metacognitive thinking strategies 
to comprehend text from a text 

level of a DRA 40.

The student uses metacognitive 
thinking strategies to comprehend 
text from a text level of a DRA 38.

Identifies and compares 
the use of story 

elements within and 
among text 

The student identifies and compares 
story elements from a text level of a 

DRA 50 or greater

The student consistently 
identifies and compares the 

story elements from a text level 
of a DRA 40.

The student inconsistently 
identifies and compares the story 

elements from a text level of a 
DRA 40.

The student identifies and compares 
the story elements from a text level 

of a DRA 38.

Identifies and compares 
the use of main idea & 

details within and 
among texts

The student identifies and uses text 
organization to interpret from a text 

level of a DRA 50 or greater.

The student consistently 
identifies and uses text 

organization to interpret text 
from a text level of a DRA 40.

The student inconsistently 
identifies and uses text 

organization to interpret text from 
a text level of a DRA 40.

The student identifies and uses text 
organization to interpret text from a 

text level of a DRA 38.

Identifies and uses 
inferences, conclusions, 

& generalizations to 
interpret text

The student identifies and uses 
inferences, conclusions & 

generalizations to interpret text of a 
DRA 50 or greater.

The student consistently 
identifies and uses inferences, 
conclusions & generalizations 
to interpret text of a DRA 40.

The student inconsistently 
identifies and uses inferences, 

conclusions & generalizations to 
interpret text of a DRA 40.

The student identifies and uses 
inferences, conclusions & 

generalizations to interpret text of a 
DRA 38.

Identifies and uses text 
organization to 

interpret text (1.1.3.D)

The student identifies and uses text 
organization to interpret text from a 
text level of a DRA 50 or greater.

The student identifies and uses 
text organization to interpret 

text from a text level of a DRA 
40.

The student consistently identifies 
and uses text organization to 

interpret text from a text level of 
a DRA 40.

The student inconsistently identifies 
and uses text organization to 

interpret text from a text level of a 
DRA 38.

Identifies and 
interprets figurative 

language in text 
NA NA NA NA

Responds in writing to 
text dependent 

questions citing text 
evidence 

NA

Using the PSSA Text 
Dependent Analysis Rubic the 
students responds in writing to 

a text dependent question with a 
score of 3 or 4.

Using the PSSA Text Dependent 
Analysis Rubic the students 
responds in writing to a text 

dependent question with a score 
of 2.

Using the PSSA Text Dependent 
Analysis Rubic the students responds 

in writing to a text dependent 
question with a score of 1.

E M P I

Uses metacognitive 
thinking strategies to 

comprehend text 

The student uses metacognitive 
thinking strategies to comprehend 

text from a text level of a DRA 60 or 
greater.

The student uses metacognitive 
thinking strategies to 

comprehend text from a text 
level of a DRA 50.

The student consistently uses 
metacognitive thinking strategies 
to comprehend text from a text 

level of a DRA 40.

The student inconsistently uses 
metacognitive thinking strategies to 
comprehend text from a text level of 

a DRA 40.

4th Grade Comp Rubric 1st Marking Period

4th Grade Comp Rubric 2nd Marking Period

4th Grade Comp Rubric 3rd Marking Period



Identifies and compares 
the use of story 

elements within and 
among text 

The student identifies and compares 
story elements from a text level of a 

DRA 60 or greater.

The student identifies and 
compares the story elements 

from a text level of a DRA 50.

The student consistently identifies 
and compares the story elements 
from a text level of a DRA 40.

The student inconsistently identifies 
and compares the story elements 
from a text level of a DRA 40. 

Identifies and compares 
the use of main idea & 

details within and 
among texts

The student identifies and uses text 
organization to interpret text from a 
text level of a DRA 60 or greater.

The student identifies and uses 
text organization to interpret 

text from a text level of a DRA 
50.

The student consistently identifies 
and uses text organization to 

interpret text from a text level of 
a DRA 40.

The student inconsistently identifies 
and uses text organization to 

interpret text from a text level of a 
DRA 40.

Identifies and uses 
inferences, conclusions, 

& generalizations to 
interpret text

The student identifies and uses 
inferences, conclusions & 

generalizations to interpret text of a 
DRA 60 or greater.

The student identifies and uses 
inferences, conclusions & 

generalizations to interpret text 
of a DRA 50.

The student consistently identifies 
and uses inferences, conclusions 

& generalizations to interpret text 
of a DRA 40.

The student inconsistently identifies 
and uses inferences, conclusions & 
generalizations to interpret text of a 

DRA 40.

Identifies and uses text 
organization to 

interpret text (1.1.3.D)

The student identifies and uses text 
organization to interpret text from a 
text level of a DRA 60 or greater.

The student identifies and uses 
text organization to interpret 

text from a text level of a DRA 
50.

The student consistently identifies 
and uses text organization to 

interpret text from a text level of 
a DRA 40.

The student inconsistently identifies 
and uses text organization to 

interpret text from a text level of a 
DRA 40.

Identifies and 
interprets figurative 

language in text 

The student identifies and interprets 
figurative language from a text of 

level DRA 60 or greater.

The student identifies and 
interprets figurative language 
from a text of a level DRA 50.

The student consistently identifies 
and interprets figurative language 

from a text level of a DRA 40.

The student inconsistently identifies 
and interprets figurative language 

from a text level of a DRA 40.

Responds in writing to 
text dependent 

questions citing text 
evidence 

NA

Using the PSSA Text 
Dependent Analysis Rubic the 
students responds in writing to 

a text dependent question with a 
score of 3 or 4.

Using the PSSA Text Dependent 
Analysis Rubic the students 
responds in writing to a text 

dependent question with a score 
of 2.

Using the PSSA Text Dependent 
Analysis Rubic the students responds 

in writing to a text dependent 
question with a score of 1.



E M P I

Engages effectively in large and 
small group discussions N/A

Consistently comes to discussions prepared, 
having read required materials; engages as an 

attentive, responsive, interactive listener; 
stays on topic during daily academic 

discussions in small and large group settings; 
asks questions to clarify confusion; builds on 
others' talk by linking their comments to the 

discussion; is able to clearly explain their 
own ideas; shows flexibility appropriate to 

varying audiences and purposes. 

Engages as an attentive, responsive, 
interactive listener some of the time; 
stays on topic during daily academic 
discussions in small and large group 

settings some of the time; asks 
questions to clarify confusion some of 

the time; builds on others' talk by 
linking their comments to the 

discussion some of the time; clearly 
explains their own ideas some of the 
time; shows flexibility appropriate to 
varying audiences and purposes some 

of the time. 

Rarely engages as an attentive, responsive, 
interactive listener;  rarely stays on topic during 
daily academic discussions in small and large 
group settings; rarely asks questions to clarify 

confusion; rarely builds on others' talk by 
linking their comments to the discussion; cannot 

clearly explain their own ideas; rarely shows 
flexibility appropriate to varying audiences and 

purposes. 

E M P I

Engages effectively in large and 
small group discussions N/A

Consistently comes to discussions prepared, 
having read required materials; engages as an 

attentive, responsive, interactive listener; 
stays on topic during daily academic 

discussions in small and large group settings; 
asks questions to clarify confusion; builds on 
others' talk by linking their comments to the 

discussion; is able to clearly explain their 
own ideas; shows flexibility appropriate to 

varying audiences and purposes. 

Engages as an attentive, responsive, 
interactive listener some of the time; 
stays on topic during daily academic 
discussions in small and large group 

settings some of the time; asks 
questions to clarify confusion some of 

the time; builds on others' talk by 
linking their comments to the 

discussion some of the time; clearly 
explains their own ideas some of the 
time; shows flexibility appropriate to 
varying audiences and purposes some 

of the time. 

Rarely engages as an attentive, responsive, 
interactive listener;  rarely stays on topic during 
daily academic discussions in small and large 
group settings; rarely asks questions to clarify 

confusion; rarely builds on others' talk by 
linking their comments to the discussion; cannot 

clearly explain their own ideas; rarely shows 
flexibility appropriate to varying audiences and 

purposes. 

E M P I

Engages effectively in large and 
small group discussions N/A

Consistently comes to discussions prepared, 
having read required materials; engages as an 

attentive, responsive, interactive listener; 
stays on topic during daily academic 

discussions in small and large group settings; 
asks questions to clarify confusion; builds on 
others' talk by linking their comments to the 

discussion; is able to clearly explain their 
own ideas; shows flexibility appropriate to 

varying audiences and purposes. 

Engages as an attentive, responsive, 
interactive listener some of the time; 
stays on topic during daily academic 
discussions in small and large group 

settings some of the time; asks 
questions to clarify confusion some of 

the time; builds on others' talk by 
linking their comments to the 

discussion some of the time; clearly 
explains their own ideas some of the 
time; shows flexibility appropriate to 
varying audiences and purposes some 

of the time. 

Rarely engages as an attentive, responsive, 
interactive listener;  rarely stays on topic during 
daily academic discussions in small and large 
group settings; rarely asks questions to clarify 

confusion; rarely builds on others' talk by 
linking their comments to the discussion; cannot 

clearly explain their own ideas; rarely shows 
flexibility appropriate to varying audiences and 

purposes. 

Fourth  Grade Speaking and Listening 1st Marking Period

Fourth  Grade Speaking and Listening 2nd Marking Period

Fourth  Grade Speaking and Listening 3rd Marking Period
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